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ABSTRACT ^ 

This booklet p-asents a suiaary of South Carolina's 
utilization of Title I funds during the years 1976-1 980 ani 
identifies those specific projects exhibiting the greatest gains in 
teras of student achievement during fiscal year 1980. A secies of 
tables show the impact of Title I in the areas of: (1> state 
allocation of funds: (2» number of participating students: (3) 
participants by instructional category: (U) number of teachers, 
aides, and other professionals employed: (5) budget funds by type of 
service: and (61 services provided for parents. Tables also indicate 
student achievement gains ia reading and -lathematics expressed in 
normal Curve Equivalentc. A number of operating Title I "ading 
r-eadlness, reading, and mathematics programs exhibitxng significant 
success are ^escribed. ^ Attention is paid to each program's operation, 
expenses and achievement gains. In addition, a parent advisory 
council project is examined. (APH) 
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Introduction 

In 1965, Congress enacted the Elementaiy and Secondaiy Education Act ( ESEA ). fhe 
largest financial component of this act, Title I, was designed to provide financial 
assistance in order to meet the special educational needs of children who were 
educationally deprived ajid who resided in areas having high concentrations of children 
from low-income families While Title I ESEA has since been amended, its basic 
"declaration of polic^' remains the same, as most recently statM in the Education 
Amendments of 1978 (Public Law 95-561 ). 

In recognition of the special educational needs of children of low-income 
families and the impact that concentrations of low-income families have on the 
ability of local educational agencies to support axiequate educational programs, 
the Congress hereby declares it to be the policy of the Umted States to provide 
financial assistance (as set forth in the following parts of this title ) to local 
educational agencies serving areas with concentrations of children ^rcrr low- 
income families to expand and improve their educational programs by vii,rious 
means ( including preschool programs ) which contribute particularly to meet- 
ing the special educational needs of educationally deprived children 

Section 101, Public Law S5-561 

Title I has funded compensatory education services for South Carolma school children 
for fifteen years All children served are educationally deprived. Title I services are 
attempting to provide the special assistance required to enable these youngsters to reach 
the educational achievement level appropriate for their ages 

This publication presents a summary of South Carolma's utilization of Title I funds as 
an educational resource for these specially identified children during the past five years 
and Identifies those projects exhibiting the greatest gains u;^ terms of student achieve- 
ment during FY 1980 
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Title I as an Educational Resource 
A State Summary 

This report consists of several tables which are Intended to Illustrate the extent to 
which Title I as an educational resoiirce has Impacted on South Carolina. 

State Allocation 

Title I ftmds are distributed to each state according to a prescrlted formula which Is 
contained in the Title I law. Basically, the flmds reflect the number of low-Income five- to 
seventeen-year-olds residing in each state at the time the 1970 census was taken. Each 
school district receives its proporUcnate share of state fUnds based on the number of 
low-income students residing in the district according to the 1970 census. 

The follOYring chart shows the amount of Title I fUnds received annually by South 
Carolina for the past five years 

1976 $34,375,420 

1977 $36,615,027 

1978 $41,365,772 

1979 150,757,095 

1980 $57,098,511 



Nimiber of 
Students Participating 

The tnteTided beneilciarles of Titl e I ESEA are educationally deprived children who live 
in school attendance' areas having high concentrations of low-income families. Eligible 
school attendance areas are identified and r&uiked on the basis of family Income level. 
Those eligible school attendance areas witli the highest percentages or numbers of 
educationally deprived children from low-Income tamilles are selected for Title I ftrnding. 
Individual children within a selected school are eligible to be served on the basis of 
educational need. The selection of children to participate In the Title I program requires 
the completion of specific needs assessment activities to assure compliamce with the law 
and to confirm that tne children most In need of educational help are Identified and 
served. 

The following chart shows the number of students served Title I for the past five 
years. 

169,774 
170,835 
165,575 
149,253 
118,986 
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1976 
1977 
1978 
1979 
1980 




Participants by 
Instructional Category 

•i'he Chart below indicates that during the past five > -ars more students partici^^^^^ 
reading actmties than in any other instructional activity, with heavy emphas s also on 
mathematics These fac^s affect the state's rontmuing emphasis on the improvement ot 
basic skills 



1976 1977 1978 1979 1980 



Prelimdergarten and Kindergarten 


2 954 


2 


526 


2 


563 


2 886 


3,271 


Other — Readiness 












2 606 


3 181 














English. Reading/English Other Unguage Arts 


81 959 


84 


563 


84 


444 


80 093 


71 872 


Mathematics 


58268 


59 


680 


63 


757 


58 0?7 


34 725 


Special Activities lOr Handicapped 


9 939 


8 


,511 


3 


373 


3 842 


3.692 



Other Instn4Sjl^nal Activities 16.654 15 555 11438 



Number of Teacbers Employed 

1976 1,S19 

1977 1,S40 

1978 1,364 
1970, 1,541 
198Cr 1,58? 



Number of Aides Employed 

1976 1,873 

1977 1,873 

1978 1,923 

1979 S,430 

1980 S,422 
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Number of 
- OffierProfessioiials Employed 

(Supervisors, Counselors, Evaluation Specialists. Admmistrators) 

Summaiy data mdicating the number of .teachers, aides, and other professionals 
employed with Title I funds during the^past five years reveal the human resources aur.eci 
at educationally deprived students and help illustrate the role of Title I funds as an 
educational funding source for these children In the state's 92 districts 

1976 591 

197? 589 

1978 735 

1979 500 

1980 520 



Budget Funds 
by Type of Ser\rLce* 

This table illustrates budgeted funds by service category and totals for fiscal years 
1976-1980 The data provided m this table mdi'^ate the extent to which the state s 98 
school districts have directed Title I funds and resources toward instructional activities 



TVpeof Ser/ice 197fS 1Q77 Ti 1Q7<^} Ti 1P80 



Instructional 

Expenditures S20 882 862 %ZZ bb'^ 752 S<J7 ^ZA 942 $34 48 1 ;^h7 S38 1 ^8 87 i 



Supportive 

Services $ 5 050 884 S .'^ISfi'^lH t 29029M $ 3H939{j^ S 4 nki7 S4<^ 



Other (le fLxed » 
charges, portable 

units) S 4 831219 S 5 288 87^^ S 7 062 254 S 8 840 059 C 8 505 409 



Total S287B4 965 S«'^0969347 S37 590 160 $470152.^1 S5 1 53 1 829 



•Data aerived from the June 1980 Title I Progress Report 
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Program Effectiveness 

The effectiveness of Title I reading and mathematics programs m South pafoj^a ^ 
ju™ed on the basis of standardized t«st scores Children are g^^^n a pre-^st tefore th^^ 
enter a Title I orogram and are given a post-test toward the end of the program year The 
aS posSis'^L%%^^^ level is compared with the Perio,™«i«f^:,^hi°h ^^^^'^ 
have been expected if the children had not received special Title I services 

According to federal regulations, the gams must be expressed m a form which uses 
scores 3 Normal Cui^e Eq^alvalenta { NCE ) If a Titie I program has had no specla^ 
^fea o^r and above that of a regular program, the expected NCE gain would be zero^ 
Therefore any positive NCE gam may be attributed to the special treatment which the 
Title I program provided 
1 ThP tfranhs shown here represent the NCE gain for reading and mathematics 
' prlSraSouJhXohria for'the three-year penod from 1 111^-^^.^'^^^^ 
that the tfains are mcreasmi is probably more unportant than that they sunpiy are 
positJJe C the Si^HTea^^ werl^consunt for two years, the change between 
1978 and 1979 represents a 62 percent increase 

The change in mathematics between 1977 and 1978 represents a 46 percent morea^. 
the charSebetween 1978 and 1979 represents a59 percent increase, and the change 
from 1977 to 1979 represents a 135 percent mcrease 

This dau may be interpreted to indicate that the effectiveness of Title I programs m 
South Carolina is improving 



Title I NCE Gains 
Reading 




978 1979 



TiJIe I NCE Gains 
Mathematics 




1977 1978 1979 



Services Provided 
for Parents 



Another view of the total Title I effort in South Carolina is reflected in the participation 
of parents in the projects designed for Uieir children This chart illustrates the number of 
parents involved each year over a five-year period 

1976 3,037 

1977 3,594 
, 1978 4,788 
' 1979 3,8S7 

1980 5,74S 
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Exhibiting the Title I 
"Programs Tliat Work" 

' The South Carolina Department of Education held its ninth ^^J^H^^I.^' D^^rams 
•I^bruanr 17. 1981 Thirty-five pro.iects featuring a vf"e^y/.f,^^,<^"^^^^^^^ 
providing solutions to critical educational needs m local «^hool district w^^ 

b^£SXh1i1iS5^eL=^^ 

srnSiorfStS^ 

Viewing programs that work elsewhere can oft«^ Pro^^de possible an^^ 
SlemaJSCc ^e^ later host 

Mid conducted awareness sessions in actual on-site tours of these selected Titie I projects 
InordertoprovidegreatervisibUitytothesepromismgeducauonal^^^^^^ 

been briefly described Each description follows a similar fo^'T^Lt^veneTs m meeuS 
v^w and comparative information. In view of demonstrated effect yenessmm^^^^ 
STitle I or^ram needs these summaries are presented in an "tempt to provide a 
iSJie for^SS offer an array of potential solutions, and to stimulate districts v. 
Lnclude in their planning a review of other Title I programs 
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Beadiness 



PrctfecWltie 
School Districc 
Fundlxiii Soiijce 
. Scope ^ 



Extended Readiness 
Clarendon 2 
Title I' 



Instructional Ap; 



pfroach 



Number of SChocleiserved. 1 ' \ 
Grades served: Grade 1 \ 
Number of students served: 50 

Teacher and aide. 

Maxii^um number of students se^ed per class. 25 



Project Operation / j,^^ . y 

This project Is designed for Title I identified first grade children needing additional 
reading and math readinesa experience prior to beginning a fliet grade program. The 
minority of the children Involved In this program haveixever attended kindergarten. The 
children are educationally deprived based on the results of the CJompl^ehensive Tests of 
Basic Skills administered to all students entering first grade. 

Learning through Language is used In cd^unction with Barbe's Reading SkiUs Check 
Li^t and Activities and the district's Language Arte and Mathematics Minimum SklUs 
Rtx)gram to form the core curricula. 

Diagnostic testing &nd informal assessments help In de'^rminlng each pupil's Individual 
needs. This information provides assurance that only the nepessary skill InstrucUon and 
appropriate placement In fcUow-up materials will be provided' ^ 

In-service for teachers and aides is provided prior to the program's Implementation and 
regularly during ^Jie school year. 



Unit Cost 
Evaluation 




Initial: t6300 
Annual: 16,000 

CTBS-Math 





GAINS 


ACTUAL 


EXPECTED 




RRENCE 


Grade 


Number 
of 

Students 


Pre Teat 
Percentile 
Rank 


Standard 


Normal 
Oirve 
Equivalent 


Standard 


Normal 
Curve 
Equivalent 


Standard 


Normal ' 
Curve 
Equivalent 


1 


31 


12 


* 627 


164 


3B7 


00 


270 


154 



fliig*rintendent 
E^fo Director 



Dr Carl Rwnsey (435-8\30) 
Dr. Willie WoodbuiyX 438-2807) 
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Project Title 
School District 
Pandlng Source 
Scope 

InstructionaJ Appro€U5h 



Early Childhood 
Florence 5 
Tltiel 

Number of schools ftrvwd: 4 
Oraiiee served Grade 1 
Number of students served: 130 



Teacher and aide. 

Pull-out serving Title I stijuients exclusively 
Length of class period- 20-30 minutes. 
Number of classes per week. 4-5^ 
Maximum number of students served per cla»p 8 

» % 

Project Operation ^ v 

The Cognitive Skills Assessment Battery and the Comprehensive Tests of Basic Skills are\ 
used to diagnose individual strengths and weaknesses of selected Title I first grade 
students. These students are grouped for instruction based on specific skill needs in the 
following areas: visual-motor, visual-memory, visual discrimination, auditory-motor, 
auditory-memory, and auditory discrimination. DLM programmed materials in each of 
the above areas are used in pull-out groups of 6-8 students each d ay. Progression through 
these materials is determined by performance on each of the sequential activities 
provided 

Individual pupil progress is measured by the pujil's progression through the pro- 
gra/mied materials and by pre- u .id post-test scores on the CTBS 

In addition to the pull-out instruction, the Title I aide assists ti.e classroom teacher with 
Title I Students In the mornings during the language arts and math blocks 



Unit Cost 



Initial. ~#t»pro. -imately $2,000 
Annual- approximately $ 500 





GA1N8 


ACTUAL 


EXPECTED 


DIFFl 


BRFNCE 


Grade 


Number 

of 
Students 


PrfrTeflt 
PsrcentUe 
R&nK 


Stand&ixj 


Norm&l 
Curve 
Equivalent 


Standard 


Normal 
Curve 
Equivalent 


Standard 


Normal 
Curve 
Equivalent 




31 


6 


726 


99 


506 


00 


220 


k 99 






GAINS 


r— 1 ' 

ACTUAL 


EXPECTED 


DIPT) 


ERENCE 


Grade 


Number 
of 

Students 


Pre-Teat 
Porcentile 
RanX 


Standard 


Normal 
Curve 
Equivalent 


Standard 


Normal 
irvfl 
Equivalent 


Standard 


Normal 
Curve 
Equivalent 


11^ 


, 141 


10. 


^'eio 


77 


449 


00 


16 1 


77 

- 



Mr. R L Cockfleld (394-8682) 
Mr. Heniy L- I^rly (394^8663) 
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Project TlUe 
School District 



Title I Reading Readiness 
Greenwood 60 



Funding Soxirce 
Scope 

Instructional Approach 



Title I 

Number of schools served* 3 
Grcules served* Grade 1 
Number of students served 75 

1 part-time and 2 fall-time teachers 

at the 3 schools 
Length of olass period 30 minutes 
Number of students served per class 2-6 



Project Operation 

DIAGNOSIS The California Achievement Test, the Cognitive Skills Assessment Battery, 
district diagnostic tests, commercial, teacher-made tests, and other informal and formal 
diagnostic tests are used to diagnose student strengths and weaknesses A diag- 
npstlc/evaiuatlon folder containing a Readiness Diagnostic Summary Sheet is main- 
tained by the teacher for each student ^ 

PIACEMBll|8y|P PRESCRIPTION* A skills continuum of readiness skills forms the 
basis of diajKoSsand prescriptions for individualization. The TlUe I Priority Readiness 
Skills CheciEst Is used for in-class recordkeeping purposes and for making deGisions 
about re-teaching, extentlon activities and skills grouping. Emphasis is placed on oral 
language Instruction. The Pre-Readlng Skills program by Enpyclopedla Brltannlca is 
used as the core instructional program, supplemented by other commercial €ind teacher- 
made materials that are correlated with the Title I Priority Readiness Skills Checklist 
One-to-one and small group Instruction is coordinated with the regular reading program, 
especially In vocabulary. Direct teacher Instruction which actively involves each student 
iBstressad. 




ASSESSMENT- Evaluation and assessment of student progress or skills is conducted by 
the teacher throughout the year using teacher observation, formal diagnosis and the 
TlUe I Priority Readiness Skills Checklist Each student's progress is monitored by usmg 
the District Individual Student Ckills Record Card which is marked " midO^ear as well M 
at the end of the school year Progress Is also monitored by using the Title I fjlorlty 
Readiness Skills CheclUlst This card is kept m the student's PeTmmeni foldev^ 
organize student data, two folders are maintained on each f^dent One lolder houses 
samples of student work and progress on individual sklllsand prescrlptioi^ The second 
folder the diagnostic/evaluation folder, also contains a Student Evaluation Data Sheet on 
which is recorded the California Achievement Test pre- and post-test Information which 
is administered ^n a sprlng-to-spring format The Title I Norm^R«ference Model of 
Evaluation Is used Also, at the end of the school year, parents, tethers, principals, and 
administrators submit a written evaluation of the Title I Reading Readiness Program In 
addition. Title I Progress Reports are sent home to parents four times a year with the 
district report cards Continuing communication with parents is done through phone 
calls, visits, letters, and happy-grams 

Unit Cost Initial PRS Program |450 

Materials and Equipment ^oO" 

S950 

Annual Materials and Equipment S500 



Evaluation 



CAT — Pre- reading 





(ja:ns 


ACTUAL 


EXPK(rrFi) 


mm 


KRKNCK 




N\imtx>r 

of 

Student^" 


r>rv Test 
Perce nLilp 


Slandard 




Staiifiairt 


K(]UiVri.l^M.r 




(}11PVP 

Fci'iivaienL 


1 


63 


J^ 


7yo 


17 h 


41 7 


OU 


^7:s 


17 h 



Scho^adopuiik' the prograni couldeasily mit.>ate this readiness activity Each program 
Sj^res one tether certified m preschool or elementary education This teacher woidd 
go into the regular classroom already m operation m the district The basic items that the 
adopting district would need for replication are a diagnostic syst«m, an evaluation 
^stem and a core program ( possibly mcluding the PPS Program from Encyclope^* 
Briunnlca) which is correlated with the Title I Priority Readuiess Skills Checklist 

A minimum of two days training would be necessary for the adopting staff This wmddbe 
used to orient the staff to the program compon<^nts. including d.agnosis^ins™^ 
format, selection of materials, parent mvolvement. evaluation, and staff development 



Superintendent, 
Project Director 



Dr Henry C Cole ( 2234348 ) 
Dr Karen B Calliaon ( 223 4348 ) 
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^PTQlactTlUe 
School District 



Readiness 
Lexln^n3 



Funding Source Title I 

Scope Number of schoole served: 2 

Grades served: Grade 1 
Number of students served: 48 

Instructional Approach Teacher. 

Special clL. . 

Length of class period: 40 minutes. 
Number of classes per week: 10 
Number of students served per class: 6-8 

Project Operation , 
The CSAB ( Cognitive Skills Assessment Batteiy ), the district's Math CurriculximOuIa^ 
the adopted texts (Addison-Wesl^ Mathematics euid Holt BeadJig) and the ?RJ skills 
continuum are used in pro^nding a diagnostic/prescriptive program. Emphasis is placed 
on the dev^^Iopment of i^eadU^ess skills. 

individual student p}acement is based on identified needs, interests, level, and ability. 

The progr&on basically utilizes teacher-made materials. Total group, small group, and 
Individualized instruction are employed by the Title I teacher. The program is primimly 
teacher-directed with oppor uunitiet provided for ample reinforcement of specific skills. 



Unit Cost Initial: Supplies, Materials, Equipment tlJZOO 

In-service 1800 
Annual. Supplies, Materials, Equipment $ 848 
In-service $100 



Evaluation CTBS— Math 





OAINS 


ACTUAL 


EXPECTED 


DIFFERENCE 


Grade 


Number 
of 

Students 


Pre Test 
Percentile 
RonX 


Staridard 


Normal 
CAuve 
Equivalent 


Stajidard 


NcrmaJ 
Curve 
Equivalent 


St&nd&rd 


Iformal 
Curve 
Equivalent 


" 1 


29 


1 


1267 


506 


420 


00 


837 


006 



CRBS-ReaOliyj 





GAINS 


ACTUAL 


EXPECTED 


DIFFERENCE 


Grade 


Number 
of 

Students 


Pre '"est 
Percentile 
RaiiK 


St&iidard 


Normal 
Dirve 
Equivalent 


Standard 


Norntal 
Curve 
Equivalent 


Standard 


Normal 
Curve 
Equivalent 


\ 


30 


6 


ri,3 


133 


436 


00 


287 


133 



Superintendent Joseph E. Gentry ( 832-4423 ) 

Pr(?)ect Director Mr WUliam E Black ( 832-9289 ) 
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Project Tltie 
School District 
Ponding Source 
Scope 

Instructional Approach 



First Grade Readiness 

Yorkl 

Titiel 

Numberof schools served 1 
Grades served: Gra^ 1 
Number of students served- 40 

Title I aides work in the classrooms of 
dl3trlct-paid teachers. 



ffie?fSj?iSUad^ provides educauonal opportuniUes not offerea>^y the regular 

awareness and liwolvement. appropriate levels of mate^Als. specialized .naterlals, etc. 

Individual educational plans ( lEPs) are^tten for ea^h student based o^V^;® 
dia^ostlc Pleasures A daily evaluation provides the teacher with inxui-maUr needed 
KSiSI^^S^ing the lEPs. Pal^nts receive a w^ttl^n evaluaUo;. progress 
report) each nine weeks with informal reports Issued ar needed 

The leamlni? environment In this acUvlty Is organized Xc provide te«3r ;r-dlrecte4 
StiSTfnd t?^^^ independentlnd ^^^^^ 

groups and/or individually according to their needs. Bach teacher acce s to a Pre 
ISg Skills kit along With reading games, fUmstrlps, cassettes high mt^irea* low 
vocabulary materials, and other supplementaiy/motivational materials 



Unit Ctost 



Evaluation 



InitiaJ S2.000; In-service $400 
Annual' * 500 per year for Instructional f^-ippaea 
and materials 

CTBS— Reading 





GAINS 


ACTUAl. 


EXP 


ECTfED 


DIFFl 




Grade 


of 

Studentfi 


Pre Test 
PercenUie 
H&nX 


St&nd&rd 


Normal 
Curve 
Equlvi&lent 


Standard 


Normal 
Curve 
Equivalent 


Standard 


Curve 
Equivalent 


1 


30 


3 


see 


21 1 


428 


00 


440 


Z) 1 



Superintendent 



Mr. T B- PetUt, Jr. (684-9916) 
Ms. Katie Held (664-9916) 



Reading 
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Prqtact Title Elexnentaiy Reading 

School District Clarendon 3 

Funding Source Title I 

Scope Number of schools served 1 

(East Cl&rendon Elementary School) 
Grades served: Grades 2, 3, 4. and 5 
Number of students served: 110 

Instructional Approach Teacher and aide. 

Length of class period: 40 minutes. 

Number of classes per week: 6. 

Maxlmimi number of students served per class- 12. 

Number of students served per day 50-60.* 

Students selected for participation on the u^is cf 

criteria s«t forth by Title I 
Qasses scheduled in addition ud regular language 

arts period. 

Project Operation _ 
Parents are notified of student selecUon on the first day of school The program itseir 
begins on the third day, at which time the teachers begin indlvlduai diagnostic testing 
using an Informal DlagnosUc Skills Test, an informal oral reading test, and the Dolch 
Word List. Individualized prescripUons are written and long-term goals developed. 
Conferences are scheduled with the regular classroom teacher on abi- monthly basis and 
PAC volunteers are utilized to provide the teacher with conference time. The reading 
supervisor is available for consultLiion and farther testing when it is deemed necessary. 
Allstudents are screened for visual and hearing problems and the nurse keeps an 
updated health record 

Two folders are maintained on each chUd-one contains an lEP, teit results, and other 
pertinent information; the other contains the student's profQe and daily and bi-monthiy 
assignments. 

Students receive teacher-directed lessons. Tlie teacher aide guides the students as they 
work independently in reinforcement materials to follow up teacher-directed acUvity. 
Instruction is provided on an individual, total-class, or small group basis, dependmg 
upon student needs. Vocabulary is presented in various ways, e g.. flash cards, sentence 
strips, activity sheets, and take-home stoiytxwks 

Evaluations are constant, in the form of teacher observation and masteiy tests which are 
administered upon the completion of each unit of work A specially designed progress 
^port is sent to parents each nine weeks- 



Unit Cost Initial 12^ 

Annual: t 500 

Evaluation CTBS- Reading 





Oajns 


ACTUM. 


EXPECTED 


PIFTl 


SRKNCE 




Number 
of 

Suidentfl 


Peroentile 
a&nJt 




Curve 
RqvUv&lent 


Standard 


Normci 
Curve 
Equivalent 


Standard 


Normal 
Curve 
|k)ulVi>ient 


- 2 
3 
4 
8 

TOTAL 


28 
12 
33 
32 
108 


9 
1 
8 
1 
3 


9647 
12134 
7824 

] 1935 
10109 


189 
280 
14 8 
272 
204 


48 18 
6142 
2679 
21 16 
3394 


ooooo 


5329 
8992 
5146 

9619 

67 18 


189 
220 
148 
27^2 
204 




ExportabUity 

The program could be in itiated by any district dinploying quality teachers and aides One 
day of in service would be required with two additioadl days needed to prepare materials 



Superintendent 
Project Director 



Mr BUlyK Floyd (659-2188) 
Mi^s Elizabeth L Coker « 659 2188 ) 



ERLC 
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PrqjaotTltie Tltia I Heading 

School District " DUlonl 

Funding Source Title I, ESEA 

Scope Number of sohoolB served: I 

Grades served: Grades 9, 10, 11, and 12 
Niixnoer of students served 120 

Instrnctlonal Approach PTE teacher and FTE teacher aide. 

Length of class period: 00 minutes. 
Number of classes per week: 5. 
]ylaxlmumn\imber of students served per class: 12. 
Classes conducted during what would normally 
be a study hall period 

Project Operation 

Lake View High Schoors Title I Reading Program udes as its central core the 
diagnostlc/presoriptlve Individualized Criterion-Heferenoed Testing. ICRrT is a series of 
Individualized criterion-referenoed tests that measure growth in the basic reading skills, 
but also offers an array of materials and services to use both for assessxnent and 
classroom instructional management. Individual student profile computer printouts 
provide the student and taaoher with two basic kinds of information: ( 1) the speclflo 
knowledge and skills the student has learned; and ( 2) the specific knowledge and skills 
that he or she should learn next Diagnostic Information on each student profile is 
referenced to as many as five specific teaching resources that the teacher may use to 
^ teach the skills tasted. Students are placed on a continuum of 345 reading skills, and a 
^)dfitalled management system is maGntained in skills development progress, including 
^^terim testing and backup Instruct^n on spedfLo skills. 

In addition to ICRT. students are given at least one informal reading Inventoiy to 
determine functional reading levels. This information is valuable to teachers in their 
efforts to improve personal reading attitudes and habits. 

. While the main ot(]eotive of the Title I reading program is to Improve reading skills, a 
seccndsj^ otdectlve Is to improve reading qv^llty- Students are exposed to a wide range of 
literature, including the classics, using a fr .*;tlriedia approach. 

UnltCost , 
The cost to initiate the Title I reading progi^am based on ICRT was approximately 120 per 
pupil, but this will vary with options available tc the district. Annual costs will vary 
depending on the need/desire for additional reading materials for correlation to testing; 
diagnostic testing costs alone will average under 00 per studsnt. 



^ Evaluation Stanford— Heading 









OAtNS 








ACTUAL 


EXFBCTTED 


DIFFERENCE 




Number 
of 

StuctontA 


Pm-Ts«t 
Porcentile 
Rank 




Normal 
Curve 
Equivalent 


Standard 


NormaJ 
Curve 
Ecjutvalent 


Standard 


N(tnnal 
Curve 
Equivalent 


9 

10 

u 

TOTAJL 

i.. * i 


ao 

3S 
20 
27 
100 


2 
2 
6 
6 
3 


n 36 
IV 48 
1146 
1463 
14.28 


00 
13? 
80 
31 
70 


740 
-606 
-678 
796 
046 


ooooo 
ooooo 


390 
2364 

1720 
666 
1380 


00 
137 
80 
31 
70 



21 

19 



8l^)erintandant 
Proleot Director 



Mr. H M. Lowder (789-2882")" 
Mr WlUlam H. Moody (789-2882) 



ERIC 
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Prq|0OtTlUe 

School Difitriot 



Junior Hl^ Reading Special Class 
Qreenwood 80 



Funding Source Title I 

Scope Number of sohools served: 2 

Grades served Grades 7. 6, and 9 
Number of atudente served: 240 

Instructional Approach Teacher and aide. 

Special class for Title I students exclusively— 
provided in addition to regular classroom 
instruction: Students attend oiass in the 
TiUe I Beading Skills Labs. 

Length of class period: 50 minutes. 

Number cf students served per clas^^ 8-12 

Project Operation 

DIAGNOSIS: The California Achievement Test (GAT), the Comprehensive Tests of Basic 
Skills (CTBS), the Slossan InteUlgenoe Test (SIT), the Individualized Criterion-Hefer- 
enced Testing (ICRT) program, the San Diego Quick (3heck, Lhe district diagnosUc tests, 
as well as teacher-made tests are all included In the formal/informal, commercial, and 
taacher-made dla^osUc tests used to dispose student strengths and weaknesees. A 
diagnostic/evaluation folder maintained by the teacher on each studenl houses this 
information along with the Reading /English Diagnostic Sunuiuu^ Sheet. 

PLACEMENT AND PRESCRIPnON: A continuum of reading and English skills forms the 
basis for diagnosis, for skills instruction, and for coordination of Title I instruction with 
the regular reading/English program. The Title I Priori^ Skills Checklist is used for 
In-olass recordkeeping purposes and for making decisions sibout re-teaching, extention 
activities, and skills grouping. A variety of materials, correlated with the Title I Priority 
Skills Checklist, forms a core program for each Reading Skills Lab. These materials 
include games, manipulatives, hardware, and software. Instruction is structured to teach 
apeoiflc skill ol^lectives using small group and one-toone organization. Vocabijaary from 
the regular classroom texts is used in this spec^ class. Direct teacher instruction 
actively involving eacch student Is stressed. 

ASSESSMENT: Evaluation and assessment of student progress on skills is conducted by 
the teacher throughout the year-using teacher observation, formal diagnosis, and the 
Title I Priority Skille C!hacklist Each students progress is monitored by using the 
District Individual Studeht Skills Record Card which is marked at mid-year, as well as at 
the end of the school year. Progress is also monitored by using the Title I Priority Skills 
Checklist TI is card is kept In the students permaiient folder To organize student data, 
tWo folders are maintained on each student. One folder houses sam^es of student work 
and progress on indivlduaJ skills and prescriptions. The second folder, the diag- 
nostic/evaluation folder, also contapia a Student Evaluation Data Sheet on which is 
stated the pre^/post-test information fh>m the California Achievement Test, which is 
adnUnistered from spring^to spring. The Title I Norm-Reference Model of Evaluation is 
used Also, at the end of each school year, parents, teachers, principals, and admini- 
strators submit a written evaluation of the Title 1 Junior High Reading Special Cla$a 
program. In addl^on, Title i Progress Reports are sent home to parents four timesayear 
with the district report cards. Continuing commuriloation wltl. parents is done throtigh 
phone oalls, visits, letters, and happy-grams 



•Uhit Cost Initial: Materials 1 1 ,800 

Annual Materials $ 800 



Evaluation 



GAT-Keadlnj 









GAINS 








ACTUAL 


EXP 


BCTTED 


DIKFI 


SRENCE 


Grftde 


Number 
of 

Studenta 


Pr^Teot 
F^roentUe 


Standard 


Normal 
CurvB 
Equivalent 


Standard 


Normal 
Curve 
Equivalent 


Standard 


Normal 
CurvQ, 
Equivalent 


7 
8 
9 

TOTAL 


70 
70 
59 
199 


3 
4 

3 
3 


2596 
2525 ' 
1674 
2298 


88 
73 
50 
70 


-345 

200 
-I 13 
-084 


OOOO 


2941 
23 25 
17 67 
23 82 


85 
73 

' 50 
70 



SjSSS High Reading Special Qaas program could be easily replicated in other 
3^Sd^<^a^n^tof thebas^^ 

SlflnroSMnwouldgainaooordinata^ program that wovUdeatlBfyMrtato 

SStS2f^ basic Sms legislation requirements. In addition, it would "Jfet the n^ 

SSstSntewhoBcore^owthefllUethper^ntUelni^ 

and who are typically a cross section of minority, u->n-minorlty, male fem^e (Ufr 

SSJAB^^nSSfflec^ students, as weU as students with sp^ial learning problems 

SXSllip^iSconXSrAceklfled^^^ 

T\(^f^ rontionaJ^ and a retfular-sized classroom are needed. The oaslc itemsuiat an 
Si?pS Si^cl!s^T?rould need for "PUc^tion are a dJ-ffiosUc «^ 
evaluation system, and a core program correlated with the TlUe I Prtorlty Skills 
CJheckllst. 

A nuniiniimof two davs of training wouldbe necessaiyforthe adopting staff. T^esedajm 
tSd brtertT^em to the program components, includi.^? ^^°fi2; 

Sr!«^roiXri^t,sele^^^^ 
development. 



Superintendent 
Project Director 



Dr HeniyC Cole (223^348) • 
Dr Karen B. Callison ( 223^348 ) 
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Math 
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ERIC : 




Prctfeot Title 
8ohcx>l District 
Funding SouroQ 
Soope 

Instructional Approach 




Individualized UaXh 
Anderson 5 
TlUel 

Number of schools served: 6 
Qrades served Grades 4, 6, fund 6 
Nuihber of students served: 360 

Teacher and aide. 

Len^ of class period: 60 minutes. 
Nijuxiber of classes periveek: 6. 
Number of students served per class: 10-12.. 
Small g^oup and one-toone organization used in classes. 

Project Operation 

A comprehensive checklist of skills masteiy is maintained for each Title I participant. 
This checklist coordinates the criterion-referenced testing prograiii, which accompanies 
the1>a8al used the district, with the individualized MathemaUcs System materials 
used In Title I math classes. This program provides a means of placement, as well as 
assessment of student progress at regular intervals. Title I math students' initial 
instruction la provided \jy the Title I teacher, A qualified, fUU-tima aide provides follow-up 
Instructional assistance to students, as well as providing clerical help to the teacher in 
the maintenance of prescriptions and other recordkeeping. A variety of learning 
materials such aa Monroe's Classmates 88, BTA'e Versa TUes, and numerous manipu- 
' lattve aids provids for wide range in learning styles. Spring-to-spring pre- ond postr 
tesUng with IJie total math tests of the Comprehensive Tests Basic Skills Is Used 

Each Title I math class provides diagnosis, a cot^ instructlonaJ grogram. comprehensive 
individual and program evaluation, and ongoing parent involvement Much emphasis Is 
placed on individual teaching and learning styles. 



Unit Cost 
Bvaluation 



Initial: Materials 1 1 ^00 
Annual: Materials t 350 

CTBS— Math 





> GAINS 


ACTQAL 


EXPZCTiSp 

, ^ 




BRENCE 




Number 
of 

Students 


pBroentUa 




Normal 
Curve 
EqulvaJent 


Standard 


I^rmal 
Curve 
Equivalent 


Standard 


Normal 
Curve 
Equivalent 


4 

6 

e 

TOTAL 


as 

M 

iifi 

294 


12 
14 
12 
13 


8873 
6606 
4616 
5373 


llA 
79 
7.7 
86 


2640 
3186 

2394 


oooo 
ooo o 


• 32 33 
2620 
30 79 
2976 


112 
79 
'77 
86 



Superintendent 
t Director 

ERIC 



/ Dr. W, R Bpyster (S^ZITZ) 
Mr. John S. Cushing (234^^^) 
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PrqJeotTiUe j ^ 

^ ^ohool Distrtot ^ 
Funding 8ouroe 
Soope 

* » 

InfitruqUonal Approach 



don 



The MulU-i^pproaoh Program to Achievement 
<MAP)inMath 

Beaufbrt" ' . ^ 

Title I. 

ir of schools served: 7 

86:W: Grades 1,2, 3, 4, 5, and 6 .^j^ 
of sCbcJjBufcs served: 700 ^ 

Teacher and aide. « ^ ^ ^ 

LaC approach; students aranpuUed fi^m the regular > 

classroom and taught on an individual basis. 
Lengta df okes perlodr 4&i50 minutes. * 
STumberof masses wrweelLL 5 • * x 
. Number of students served per class: an average of 10-. 




entrahoe in MAP begins with a diagnostic test to determine tfin d^iencies. 
mcles B^e noted, the teacher plots a course of corrective actten utilizing the 
feroach to which the child will respond most fovoratoly. Badlrstudent then 
proeWBtouoifIng the prescription which offers the greater chanoe of success. Recordsr 
m kept on eadh student and the management eiystem aUows for continuous assessment 

The one paramount difference in MAP Is that it allows the opportunity to a4)ust the 
program of actiontb fit the student rather than requiring the st\jdent to fit a particular 
program. 



Unit Cost 
Ev^uatidn 



IniUai: 16,000 
Annual: $^400 

CTBS-MaQ^ • 



* 

1 


- qaAs 


A'TTUAL 


EXPECTED 


DIFFI 


SRENCE 




N'ifinber 
of 

Students 


Pre-Teet 
l^roenUIe 




Normal 
Curve 
Equlv&ient 


Standard 


Normal 
OiTve 
Equivalent 


Standard 


Normal 
Curve 
Equivalent 


2 
3 
4 
6 
6 

TOTAL 

ie. Hi 


lOB 
71 

137" 
laA 

^ 638 " 


17 
16 
16 
16 
16 
V 16 
17 


7B63 
7836 
4872 
3806 
4734 
3633 
B177 


217 
166 

, 16 . 
.44 
44 
66 
63 


38 IC 
4386 
4646 

^2646 
/ 33B1 

•1622 
33^11 


ooooooo 
ooooooo 


3783 
3149 
326 
1156 
1383' 
^2011 
1666 


217 
156 
16 
44 
44 
55 
83 



lo^ district with existing facilities (c' issroom. furniture, etc.), only the 
it programs wlU be required to initiate the project Oice the programs are 

Peweeks 



^established, an* in-servlcfe session is needed|k explain tlie management 
f wortke^JJtig, anacorrelatJJn df programs. A f5uow-up session tfi nine to 
V ^fJSroid alTO oe beneflcial- 



Superintendent 
Project Director 



\T. Robert Q. SaliBbuiy (8a4»2660, Ext, 28) 



:r. Herman.K. Qaither (8ia4-2660, txt. 72) 
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PrqJectTltle 
School District 
Funding Source 
Scope 

Instructional Approach 



ElementaiT^ Math 

Chester 

TlUel 




Number of schools *rved: 6 
Grades servvd: Grades 1,2, 3, 4, 5, and 6 
Nuniber of students served: 660 

Teacher 6ind aide. 

Pull-out serving Title I students exclusively. 
Length of class pwlod: BO60 minutes. 
Number of classes per week: 5. 
Mcudmum number of students served per class: 12. 

Project Op^tlon ^ . . ^ 

TlUe I students are remm^ from the regular classroom during math Instruction and 
receive the total defined mlAtoum program from a Title I certined teacher and aide team 
In a laborrftoiy setting. Th?teacher instructs the students using the basal program 
adopted c^/ the county. The aide provides the students with corrective and/ or remedlaJ 
instruction through a variety of supplementary materials and equipment 

Student placement is determined by the basal placement test, the basal pre-test. and 
teacher Judgment. The teacher constantly diagnoses student progress and prescribed 
individual n5edfl to be remediated by the aide. Bach student is continually evaluated and 
records are maintained on an IBP and a student basal record card. 



Unit Cost 



Bvaliaation 



Initial. $6,000 
AnnuaJ; I 800 

CTBS— Math 



t 

\ 


GAINS 


ACTTUAL 


EXP 


ECTED 


DIFM 


SRENCE 


Grade 


Number 
of 

Students 


Pr©-TB8t 
Percentile 
RaxiX 


Stand&rd 


Normal 
Curve 
Equivalent 


Standard 


Normal 
Curve 
Equivalent 


Standard 


Normal 
Curve 
Equivalent 


1 
2 
3 
4 

8 
6 

TOTAL 


147 
93 

lie 

66 
93 
63 
887 


1 
8 
8 
8 
9 
8 
B 


100 70 
87 17 
6684 
40 38 
3280 
3291 
6308 


320 
14 0 
118 
88 
12 
49 
14 2 


5001 
3992 
37 18 
2329 
2998 
1291 
35 48 


ooooooo 
ooooooo 


5089 
27Ja6 
2968 
1707 
284 
2000 
27 80 


320 
140 
1L8 
88 
12 
49 
14 2 



Bxportabillty ' . 
School districts can iniUate this activity very easily since this is an alternate approach- 
substituuon of services. In-servicecanbelncorporatedlntotne total school program by a 
Title I or district coordinator. 



Superintendent 
i-nW^ Director 



Mr. B. L Laughinghouse (386-6122) 
Mrs. Jane W. Jordan (385-6122) 
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Project Title • 
School District 
Funding Source 
Scope 

Instructional Approach 



Elementary Math Specialized QerMces 

Greenville 

Tltiel 

Number of Bchools served: 3 
Grades served- Grades 3, 4» and 5 
Number of students served: 120 

Teacher 

Special class— puil-out serving Title I students exclusively. 

Length of class period: 45 minutes 

Number of classes per week: 4-5. 

Maximum number of students served per class: 7 



Project Operation 

The "Greenville County Mathematics Curriculum Guide" is utilized }jy all participating 
students for exact skill requirement diagnosis. This diagnosis is done In each student's 
regular* classroom. Prom the diagnostic information provided by the regular classroom 
teacher, the Title I specialized services teacher develops profiles of Individual skill needs 
fitfid student prescription sheets for each participating student. Appropriate multimedia, 
multilevel materials are prescribed the specialized services teacher to assist students 
in the development of specific skills. Each student works individually or in a smflOl group 
with the specialized services teacher utilizing a variety of commercially prepared and 
teacher-made materials to <»trengthen and reinforce skill areas where needs have been 
identified. Stxident progress is contin\iOusly monitored throughout the school year. 
Program materials provide evaluative information to determine skill progress; post- 
tests are utilized to determine skill mastery; and level mastery tests are administered 
when all oljectives for a level of work have bee/ -'ompleted The specialized services 
teacher plans with each stxident an Individualized program of instruction geared to meet 
his/her specific skill needs. 



Unit Cost Initial: 115,000 

Annual: I 2iiOO 




l\^luatlon SAT— Math 









OAINS 








ACTUAL 


EXPECTED 


DIFFERENCE 




Number 






Normal 




Normal 




Normal 




of 


J^roentlle 




Curve 




Curve 




Curve 




Stiidnnts 


Bank 


Standard 


Equivalent 


Standard 


Equivalent 


Standard 


Equivalent 


3 


19 


\ 

16 


1225 


23 


10 67 


00 


1 68 


23 


4 


46 


16 


1280 


89 


5 9o 


00 


6 87 


89 


6 


37 


24 


1733 


74 


9 76 


00 


7 57 


74 


TOTAL 


102 


20 


14 34 


7 1 


818 


00 


6 16 


7 1 



ExportabUlty 

This program Is designed to closely coordinated with the regular classroom 
Instroctlonal program through the utilization of the "Greenville County Math Curri- 
oulum Guide" o^ectives. The specialized services teacher supplements and reinforces 
math skill deviloi ment which follows along with the learning experiences of each 
student's regular classroom activities. 

In-service is required for the staff to learn the program organization, the correct 
utilization of program materials, ar d student selection and placement procedures In- 
servloe coiild be provided by local c^^nsultants, company consultants, and consultants 
from other districts within the state. 



Superintendent Dr. J-SlkJyd Hall ( S42-6450 ) 

Prqject Director Ms Carolyn Dillard ( 232-2005 or 879-2 1 74 ) 
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Prq)60tTlUe 
Sohool Dlstxlot 
Funding Source 
Scope 



InstruoUonal Approach 



Elementaiy SpeoUl Math 

Oconee 
TlUel 

Nuznber of schools BervBd 3 
Oradesserved: aradeda,3,&nd4 ~ 
Number of students served: 200 

Teacher and aide. 

Laboratory approach; students receive Title I 

instruction in addition to regular math class. 
Length of dass period: 46 minutes. 
Nunlber of classes per week: 5. 
Mft yiwium nuxhber of students served per class: 
16 per class; 76 per day. 

ra^^x^Sm supplements the regular classroom developmental program. TiUe I 
teacherswork very closely with the classroom teacher, coordinating the two programs 
and providing servlcee not received in the regular classroom. 

DIAGNOSIS: Students are already placed on instrucUonal levels aocoiyJlng to the 
district's math continuum. The ol^JecUves on each level are specifically stated and taught 
individually or in units. Teachers diagnose individual skill needs within an instrucUonal 
level as each new oldecUve H begun. 

The diagnosuc tests come flrom any of the following sources which are available to Title I 
tdaohere: Houghton Mifflen ICSPklts; HoltmandiagnoeUc materials; SRAmatfioels Wte; 
wSaoonsln uSth Design; Making Math Meaningful guide; teachei-made diagnosUc 
instruments. Teachers use the above sources in various combinaUons, depending on the 
Student's needs and levels. 
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PLACEMENT: Students are Instructed and prescribed activities baaed on their (math 
continuum) Instructional levels and skill needs within their level Childien who need a 
great deal ofassistance and reinforcement on their Sissigned instructional lev^l are given 
alternative instruction, activities, and reinforcement in their Title I class 

Second graders are given more small group, teacher-directed instruction Third and 
fourth griders are given individual prescriptions 

NATURE OF INSTRUCTIONAL APPROACH— Indivlduall2»d/Prescriptive With the excep- 
tion of the second grade classes, sldll area units are developed around the prescriptive 
approach. Appropriate materials and activit* are paired with specific math objectives. 
A prescription sheet is developed for each oojective, listing the various activities a 
student can do to learn the ottfective. This is the master prescription. 

In providing learning activities, teachers utilize many soxirces. Two of our iabs contain 
the Hoffman materials. These, however, are supplemented by the same variety of 
materials supplied theother math labs. 

Because children learn n different ways, a wide array of materials is provided 
Althoxjgh many are commv wialiy made, many are also teachef^made These include kits, 
games, file folder activities, worksheets, textbooks, manipulatives, and audio-visual 
materials. There is an activity and a teaching situation to suit every child' s learning style 
and need From the master prescription, individual prescriptions are made for each 
child The amount of work a child is given depends on the results of his diagnostic test- 
The type of work depends on his learning style. 

Many times a skill area unit revolves arovmd a learning center, and all materials are 
placed in the center The instructional value of the teacher is not to be overlooked 
however. Students are placed in small groups according to common skill needs for 
teacher-directed instruction The aide is often used for follow-up, practice, and review. 
Children with individual needs are assisted one-to-one by teacher or aide They are often 
found in small groups and pairs for gsimes and projects Other activities are individual in 
nature, especially those designed for drlU and practice 

The three-step learning process is the basis for instruction in Title I math labs. Concepts 
are introduced through concrete models and manipulatives. They are transferred to the 
pictorial representation, then to the abstract This highly increases students' under- 
standing arid retention of a concept 

In the second grade, where children are not mature enoiigh to follow individual 
prescriptions, they are grouped by skill needs for instruction and learning activities. A 
variety of materials, learning centers, manipulatives, and accommodation of individual 
needs is still prevc^ent. 

To assist t/Beuchejisnn prescribing individual activities, the district's computerized math 
ciirriculum resource correlations are available Teachers can retrieve printouts for each 
supplementary niaterial , which correlate specific ot^Jectives to particiolar i)ages, cards, or 
parts of a given materifil 

ASSESSMENT. Each student is given a post-test at the end of each skill area unit Often, 
students are tested upon the completion of individual objectives This information is 
shared with students, so individual growth can be observed and personalized 

Usually, the same sources used for pre-tests are also used for post-tests, but using 
different •-est items 

111 additi^ \ : ^ objective and unit mastery tests, end of level mastery tests developed by the 
district are given upon completion of a level This criterion-referenced test provides 
specific information about skill weaknesses which still exist Remediation is required if 
weaknesses exist after the mastery test is given Students must achieve 80 percent 
mastery on a level before moving to the next level 

Unit Cost 

Two of the math labs contain Hoffman programs, which incur a considerable initial 
.3 ( $10,000 ) Costs to establish a non-Hoffman lab range from 13,000 to $6,000 
^ ^ ^® amount of furniture already available in the room. 
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Ongoing oosta annmllytoTnatntaln a lato range ftom*l,000 to teW^Thaseawtflra^ 

. supplies, materials, and equipment 



Evaluation 



CTBS-Math 



GAINS 





ACTUAL 


EXF 


ECTED 




EKENCE ^ 


Grade 


Number 
of 

Students 


Pre-Test 
Parcentiie 
RanX 


Standard 


Norrpal 
Equivalent 


Standard 


Nonnal 
^ Curve 
)l^alvale^t 


^Standard 


Normal 
Curve 
Equivalent 


2 
3 
4 

TOTAL 


64 

68 
36 
166 


13 
14 

23 
15 


70 58 

63 53 
50 71 

64 29 


136 
79 
61 

106 


4296 
4254 
2797 
40 02 


^ 00 
00 
00 
00 


2762 
2099 
2274 
2426 


138 
79 
81 

106 



Koiud not be difficult for another district to establish a Title I mathprogram sinUlaJ to 
tKSW^CountyTeachersslectionisthekeyfactor.^^^ 

Intenseand relevant in-service would also be necessary Observations ^ our rmtti labs 
aiidafew days of sharing with our supervisor and some teachers could ft a progmm off 
on the right foot Th» availabUity of a math curriculum would facUitete the successful 
Implementation of the lab ^ « 



Superintendent 
Project Director 



FredP Hamilton (638-5866) 

Patty Smith, TlUe I Math Supervisor (638-6363) 
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RpcdaotTlUe 



.School Dlstirlct Orangeburg 3 

Aindlng Source Title I 

Scope Number of schools served 4 

Grades ^rved: Grades 1, Z, ^. and 4 
Number of students served 327 

Instructional Approach Teacher and aide team. 

Project Operation 

Teachers of stiidents In grades l->4 use a diagnostic/prescriptive intern called BASE 
(Basic Arithmetic Skill E\mIuation) to identify students' strengths and weaknesses. 
BASE prcfvldes the teacher with an arithmetlCvprofUe of each stiK&nt s basic entiy level 
skills at^hls grade leveL The skills IdentlAed are those considered basic and essential to 
saUsfoptory aoooirplishment at that grade level. The results of the diagnostic test are 
Aised to prescuribe appropriate tools for rexnedlaUon and to group for instruction 
aooording to individual needs. 

Students are taught from a written p}an designed specifically for them. Plans are revised, 
upr* ated, or rewritten as needed. Stxidents who participate in this program for 5 5 minutes 
per day for five days per week are placed in Uie basal mathematics series and a variety of 
criterion-referenced supplementary materials, equipment, and manipulative devices are 
uaed Indlvldi^lzed and small group Instruction are employed by teacher and aide teams 
who work wlthjnp more than 12 students per period. 

Evaluation CTBS— Math 









GAINS 








ACTUAL 


EXPECTED 


DIFFERENCE 




Number 


Pre-Tast 




Norm&l 




Normal 




Normal 




of 


Poroenuie 




Curve 




Curve 




Curve 




Students 


RanX 


Standard 




Stand&rd 


Equivalent 


Standard 


Equivalent 


1 


74 


10 


' 7041 


• 233 


2966 


00 


40 76 


233 


2 


84 


14 


42 26 


00 


4228 


00 


-002 


00 


3 


73 


12 


6122 


77 


4126 


00 


1996 


77 


4 


ao 


16 


3949 


46 


26 95 


00 


13 54 


46 


TOTAL 


2ei 


13 


8381 


94 


3104 


00 


19 77 


94 



Superintendent Mr. Herman E. Cain ( 496-3288 ) 

Project Director Mr. W. H. Settle (496-3'^88) 



Seoondaryli&th 



bpartaziburg 7 
TlUel 

Number of schools served: 3 
Qradea served Grades 7, 8, and 9 
Number of students served: 346 

Teaching team consists of the students' regular 
mathemaUcs teacher, the Titld I mathematics 
teacher, the Title I aide, and the floating 
mathematics specialist 

Special setting: a regular classi'oom fUmished 
.with Title I materials and equipment. Serves 
Title I students only. 

Lsngth of class period: 50 mlautes. 

NuiBber of classes per week: B. ' 

Number of students served per class: an average of 25. 



DiagnosUc procedures are used to assess each student's skill development. Teachers 
select diagnostic instruments from a collection of both commercially and locally 
prepared materials. On the basis of the diagnosUc test resijlts, teachers preecribe an 
individualized course of instrucUon to develop specific skills by assigning speclflo 
instrucUonal tasks and illustrating step-tjy-step propeduiBS tobe foDowedt^ the student 
In assigning instrucUonal tasks, teachers are guided tqr the District Mathematics Scope 
and Sequence. Student progress is assessed almost daily Xsy either informal or formal 
means. The progress is then recorded on a skills checklist 

Ttie program is teacher-directed Students are grouped Xsy skills and assigned to various 
learning centers. Two of the centers are direct-instruction centers conducted the two 
teachers; other centers are reinforcement centers conducted or monitored by the aide. 

From a variety of instrucUonal materials and equipment, the teaching team selects 
acUvities for small groups or individuals. The most significant feature of the program is 
providing each student maximum interacUon with trained staff and meaningful 
leanilngexperlences. The team accomi^ishes this t^remplcQri^ 
techniques and providing effeoUve direct instruction to small groups. 




Pitds^ 

School District , 
Poinding Source 
Scope 

InstrucUonal Appro^tch 



Project OperaUon 



Eviil\]ati(m CTBS— Math 









GAINS 








ACTUAL 


EXPECTED % 


DlFFEREliCE 




fJumber 


Pre Test 




Normal 


m 


Normal 




Normal 




of 






Curve 










_§p 


KJX IKJ 1 1 \ja 


•Rank 


St&ndard 


Equivalent 


Standard 


Equivalent 


Stfindard 


Equivalent 




34 


\Z 


36 09 


38 


1909 


00 


1700 


38 


8 


167 


10 


5249 


93 


18 14 


00 


24 36 


93 


9 


91 




5660 


126 


IbSO 


00 


4280 


126 


TOTAL 


2922 


10 


51 86 


97 


1690 


00 


3496 


97 



Sxportabillt^ 

A district could adopt a program such as this by 

1 proYldlng additional staff members. i.e . Title I teacher, Title I aide, andTitle I math: 
specialist 

2 training tlie Title J staff and the regular teacher in dlagnostic/prescripuve 
techniques 

3. providing a minimum amount of materials and equipment to ftoilitate the 
diagnostic/prescriptive procedure and variety in instructional activities 



Unit Cost 
Superintendent 
Project Dilator 



Initial. $100 per classroom for materials and equipment 
Dr J 0 Mccracken (585-2231 ) 
Mr Tom Hendrix (586-2231 ) 




Reading and Math 



37 

-er|c 



PrqJaotTlUo 



8ohO0lDifitnot 
Planiliiiitf Source 



Foundational Iftath (Grades 1 and 2) 
Math (Orades 3, 4, ahd 5) 
Reading (Qrade^ 3.4, and 5) 

Lttxln^n2 

Title I 

Numbecofflchools served: 7 

Grades served: Grades 1, 2, 3, 4, and 5 

Number of stxidentswrved, 675 



Prqjeot Operation • . 

Individualized tutoring, concentrate^l In the early grades, prevents failxire by providing!' 
suooess fo.» Title I participants in grades 1-8. The heaviest concentration of effort is in 
grades 1 and 2. 

Pupils remain in regular classrooms, and , must receive maximum reading and math 
lOfltruotlon from the classroom teacher. In addition, each child receives at least 2O30 
minutes o( individual or small group tutoring each day from Title I personnel 

First and second grades have Title I tutors (paraprofessionals) in the classroom. 
Participants^ grades 3-5 are scheduled Into a reading/math resource room for 
diagnostic/prescriptive tutoring by a professional teacher. 

Participants show, on the average, more than a yeeir's progress each year, rather than 
the expected six months or less. 

This program is funded totally by the dlstrlc t's Title! grant. A similar program might be 
manned by volunteers, providing eno\:igh volunteers co\ild be obtained and properly 
trained. 



Svaluation 



CT38-Math 









GAINS 








ACTUAL 


EXPECTED 


DIFFERENCE 




Number 


Pre-Test 




Normal 




Normal 




Normal 




of 


PoroenUle 




Curve 




' Curve 




Curve 


Onule 


Students 


RanX 


Stand&rd 


Equivalent 


Standard 


Equivalent 


Standard 


Equivalent 


3 


139 


21 


70 7 


lOO 


45 6 


00 


251 


100 


4 


82 


20 


477 


73 


263 


00 


214 


73 


e 


42 


23 


70 0 


108 


348 


00 


35 2 


108 


TOTAL 


263 


21 


634 


93 
» 


379 


00 


256 


93 



CTBS— Math 









GAINS 








ACTUAL 


EXPECTED 


DIFFERENCE 




Number 


Pre-Teet 




Normal 




Normal 




Normal 




of 


PoroentUe 




Curve 


4 


Curve 




Curve 


Orade 


Studantfi 


Rank 


Standard 


Equivalent 


Standard 


Equivalent 


Standard 


Equivalent 


1 


287 


13 


643 


206 


287 


00 


386 


205 


2 


218 


20 


660 


107 


4 44.1 


00 


219 


107 


TOTAL 


478 


16 


681 


160 


*36e 


00 


293 


16 0 
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Beading 





GAINS 


AcrruAL 


EXPECTED 


DIFF] 


ERENCE 


Orada 


Number 
of 

Sti'denta 


Pr5;Te8t 
PercenUle 
R&nk 


Standard 


Normal 
Curve 
Equivalent 


Standard 


Normal 
Curve 
Equivalent 


Standard 


Normal 
Curve 
Equivalent 


3 
4 

6 

TOTAL 


187 
61 
59 

S97 


23 
16 
15 
20 


703 
577 
859 
700 


75 
64 
137 
64 


45 3 
335 
32 0 
39 4 


oooo 
oooo 


260 
240 
539 
306 


75 
64 
137 
64 



Superintendent Mr. Heioert A Wood (79^4708) 

Prefect Director Mrs Bess Vaughn ( 796-4708) 
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'Prqfeot Title 

Sohool District 
Itodlng Source 
Scope'*' 



Blementafy.B6adlng 
.Slementary Math 

Sumter 2 

Tltie I 

Number of schools served 7 

Grades Rerved: Qrades 1* 2. 3, and 4 

Number of students served: 435 in math, 560 in reading 



Ijistnictional Approach Teacher and aide. 

Special class— laboratory. Pull-out serving Title I 
students exclusively Heading correlated with 
regular classroom instruction; math uses alternate 
Instructional ^proach. 

Length of class period 50 minutes. 

Number of classes per week: 5 

Maximum number of students served per class. IC 

Project Operation 

READING: The elementary Title I instructional reading activity serves approximately 
880 students in a specially designed learning center environment apart from the regular 
classroom In seven elementary schools 

Project students are identified on the basis of their reading scores on the Comprehensive 
Tests of Basic Skills (CTBS) and teacher judgment of achievement level in reading in 
relation to age/grade peers. 

Bellowing admission into the program, each 8t\ident in second and third grade is 
administered the Slosson Oral Reading Test of word recognltioa Teachers then study the 
scoring and evaluation sheets from the Holt Basic Heading Program, Unit Test for 
1979-80. These evaluation sheets provide information as to specific st^rengths and 



weaknesses in specific skiil areas The Silvaroli Informal Reading Inventory and the 
■poren Diagnostic Test are also administered Results provide data for writing individual 
Education plans for each student First grade students who participate in this activity are 
identified by the Metropolitan Readiness TQSt ( MRT) Those students who score less than 
44 are eligible to participate in the activity Diagnosis—a continuous process— is based 
upon the student's evaluation as he/she works in the learning center 

Flexible grouping procedures arejjtilized based upon skill needs identified through 
diagnosis Skill needs indickte smfiPB^^oup and individualized instruction ae dictated by 
individual education plans and areSmtten for each student in the program. T^ m^ority 
. of the stud^tB attend che centers on a grade le^'al basis. • - ' . w 

. . . - ~1 

Elementary Reading-Centers'^^pemte for Jye 50-min- ix^ periods ^fer day to accommodate 
the needs of thr^eliglblt^artioipants mfet^ngj^e established district cut-off score. The 
^» rSfniining payt Qftne day pfofides-teac*i^rS%.'nd aides opportunities for planning,. 
wAting ^acrix^tos, confereices, and^]^|toU^ lEPs Individually, students are. 
' ♦8chedule(™fe^ie*refiu:tag cd™r for flve^?5(y-lllinute periods per week for the entra 

• * school year Instruction is presented by the teacher with follow-up activities caEged on 

by the r ling aide.$)ach student's work is evaluated on a daily basis, and pre8cf!ptlonB 
. are ujxi^&ed ojp jwritten to conform to diagnoses and evaluations. ^ 

* JDoordlnaUdR of the TlUe T and Basal Headmg Program— theit^ to the success of, this 
*fectivltyy(s based upon skills, objectives, and actlvltie&^directly correlated with the 

dlptricfg^ basal -reading program A correlation manual based uppn the scope and 
sequence chart from the district's basal ^program recommends thfe development of 

• * preso^ptlons reflecting a variety of commercially prepared £ind teacher-made materials 

appropf late for individualized iMtfjiction. 

The district uses a total language approach to the teaching of reading The plan from the 
teachers manual"give° the skills to be taught for comprehension/literary skills, 
decoding/encoding akuls, language and study skills. Both the Title I and rtgular 
'•Classroom teac hers ^ork with the student fro m the same skiU sequence All skills are on . 
the student's ijistructlonal level, whic^i eliminates the problem of reading center 
teafchers working on the instructional level and classroom teachers working on grade . 
level ' * . . . ' *- 

Conf*enceS' between Titlorl and regulaJ* alassroom teachers are schemed tp coinolfle 
ifeththenine^weekreportlng'pefiods Students progress'is reported to parents through 

• - "inforfn-a-gramsT'oi*' "nappy-grams " In addition, parent/teacher conferences are plaiv* 

ned Parents visit schools during the regular school ^day , but to a greater degree duWng 
open hoiibe Visitation " . - . - . f. 

One reading Supervisor and one readiiig spAlalist organizes and works with schobls.in 
implementingthis Titled activity ^ H ' ^ 

MATH Approximately 450 Title ^identified children in grades 1-4 are served l>y this 
activity.wlii6h is designe^d to improve the basic skills in math for dducaticxially deprived ^ 
stiodents in the district , ' ^ ' . * * . 

fejine Title I teachers wi^i ah aide seW^ 50 students ( 10 per class) a day. One math 

• specialist s^es in a consultative and supervisoiy capacity ' -■ ^ : ^ 

Format of Qlassroon^instruction inc1*ides. • ^ , , ^ ' -r . , 

^ (1) T^iagnostic testing (BASE) and professionalopinion for determination oftt^ . 
and WQaimess6s ' ' ' ^ 

(S) Dlagnostic7prescrlptivfi 'teaching with pi*pscriptlon reflectjing tfehavloral objec- ^ 
^tves to be mastered, cdhsideration for learnlng'style, and appropriate activities. 

(3) Implementation of actiVity—eit*ier individual or group • . - 

. , (4 ) Evaluation of performance ^osing clieck-up test and professional opinion 

^ ♦ ^ ^ '* 

f5) Recycling for next sequential -skill nee&ing remediation if success or mastery 

achieii^6d wltli previous skill ' ^ . * . 



Gliasroori infltmctlon Is highly Individualized and varied to accommodate individual 
xieedfl and interests. Laboratory activities are utillzec^ ftrequently to promote active 
involvem ent and Interest rather than constant written worlc 



Evaluation 



CTB8— Math 





GAINS 


ACTUAL 


EXPECTED 


DIFFl 


SRENCE 




Number 
of 

Students 


Pre-Test 
PerrentUe 
Hank • 


Standard 


Normal 
Curve 
Equivalent 


Standard 


Normal 
Curve 
Equivalent 


Sta^^ 


Normal 
Curve 
Equivalent 


1 

3 
4 

TOTAL 


63 

106 
324 


9 
9 

' 13 

1 1 


621 
761 
43 2 
545 
57 1 


195 
178 
00 
11 1 
115 

* — ■ 


290 
409 
430 
236 
327 
y . 


00 
00 
00 
00 
00 


331 
35 2 

02 ' 
309 
244 


195 
178 
00 
11 1 
115 



CTBS— Heading 



i 


^ m 


ACTUAL 


EXPECTED 


DIFFJ 


:rence 


Qradfi 


Number 

Qf 

SttJdents 


Pre-Test 
Percentile 
Rank 


Standard 


Normal 
Curve 
Equivalent 


Standard 


Normal 
Curve 
Equivalent 


Standard 


Normal^ 
Curve 
Equivalent 


* 1 
2 
3 
4 

«OTAL 


134 
76 
U2 
138 
460 


. 10 
9 ' 
7 

10 


733 
645 
432 
59 8 
605 


127 
69 
12 
83 
76 


448 
34^ 
410 
304 
397 


-00 
^00 

00 
00 
00 


285 

19 1 
22 

294 

20 8 


127 
69 
1 2 
83 
76 



Bxportability ^ . 
How easily cciild another distinct initiate your activity? 
Pro^fttm is mplementable xislng reasonable budget 

' How muchin^i^ce Jirould be required? a 
One week initially— Inl^rmittent aftexwaitl^.^ 

How readily ayailable Is. the kind of 1^-s^ceJhat would be necessary? 
. Dlstric^Ssed . y 



* j5u|Jerintendent 
Project Director 



'^Dr- H William Mitchell (1^73-1491 ) 
Mr Lionel Stukes (773-14910 



r 
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Project Title 



Eloxnentaxy Remedial Reading 



School District York 3 

- Funding Source Title I, ESEA 

Scope Number of schools served: 8 

Grades served: Grades 2, 3, 4, 5, and 6 
; Number of students served: 528 

Instructional Approach Remedial reading teacher and 

Title I reading teacher. 
Special class for Title I students exclusively— 
• provided in addition to regular clcissroom 

reading instruction. 
Length of class period: 35 minutes. 
Number of classes per week: 5 
Maximum number of students served per class: 6 

Project Operation 

All elementary students in York 3 are administered locally developed criterion- 
referenced tests and e^re placed in specific levels on a skills continuum spanning grades 
K-6. These tests are diagnostic in nature, and specific skill deficiencies are recorded on 
each student's profile sheet. A copy of this profile sheet is also kept In the student' s Title I 
reading folder. 

All selected participants in t he Titl e I reading project are also administered informal sad 
commercially produced diagJRJBtlc reading tests to determine skill deficiencies These 
rosults are recorded on appropriate forms and kept in each student's folder. Based on the 
total diagnosis^ independent activities through indivld\ial^rescriptive assignments, 
learning centers, etc. are provided to reinforce and extend learning. Flexible grouping is 
xised when students' needs are similar. A variety of multilevel reading materials amd 
audio-visual programs are utilized for instruction. 

The Title I reading teacher and the regular classroom reading teacher meet periodically 
to discuss and evaluate each student's progress. The classroom teacher administers the 
district criterion-referenced tests during the year. Student progress is assessed infor- 
mally by the Title I reading teacher during the year, and the formal assessment (post- 
test) is administered In April. 



ERLC 
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Unit Cost 

The per oupil expenditure for the csurrent prqject year for materials, supphes, and 
equipment is approximately tZO.OO. Per pupil cost during Initial Implementation could 
Wy with the amo\mt of materials and equipment purchased and the experience and 
qualifications of the teachers hired. 



Evaluation MAT— Reading 









QAINS 








ACTUAL 


EXPECTED 


DIFFERENCE 




Number 


Pre-Test 




Normal 




Normal 




Normal 




of 


Percentile 




Curve 




Curve 




Curve 


Oradfi 


Students 


KanX 


Standard 


Equivalent 


Stand&rd 


Equivalent 


Standard 


Equivalent 


2 


100 


16 


126 


69 


96 


00 


30 


69 


3 


132 


12 


64 


124 


24 


00 


6.0 


U4 


4 


121 


12 


66 


36 


47 


00 


19 


36 


~ 5 


92 


8 


63 


38 


60 


00 


23 


36 


6 


109 


8 


93 


66 


53 


00 


40 


66 


TOTAL 


554 


11 


69 


74 


54 


00 


35 


74 



Exportatoility 

With sufficient funds, this activity could be imt] .-^vx in any school district. Required 
In-service would involve: 

1 Philosophy of compensatory education 

2. Culture and personality of educationally disadvantaged 

3. Pre-testing and post-testing of students 

4. S 'ection of participants 

6 Ui llzation of materials and ^xiipment 

6 Diagnosis of skill deficiencies 

7. Clas&room management and organization 

Sftipermtendent Mr B Jeff Savage, Jr (328-3814) 

Project Director Mrs Jucy A. Humphries (328-3814 ) 



Project TlUe 
School District 
Funding Soxirce 
Scope 



Elementaiy Math 
York 3 
Tltie I, ESEA 



Instructional Approach 



Number of schools served: 8(BeUeview, 
Edkewood, Flnl^ Eolti Lesslie, Northside, 
Richmond Drive, Sunset Park, and 3ylvla Circle) 
Grades served Grades 8, 3, 4, 5, and 6 
Number of students served- 450 

Title I teacher 

Pull-out serving TiUe I students exclusively, 
provided in addiUon to regular math classroom 
ij^istruction. 
LeSgtii of cla^jperiod: 36 minutes 
Number ofclfllsses par week: 5. 
Maximum number of students served per class: 8. 

SSmema^ mat^ curriculum in this school district consists of a sMlls continuum 
arranged in sequential levels for grades K^. When a student is selected ^ Pf^^^iPate tn 
the Title I program, the Title I teacher records the student's placement in the sKUis 
continuum. A copy of each student's math profile sheet indicating niastery Acores 
each level is maintained in the Title I teacher's nie. The Title I teacher ftuther diagnoses 
specific skill deficiencies by administering commercially prepared and teacher-made 
dSnostic instruments and by analyzing the students criterion-referenced tests for 
eachlevi of the skills continuum. 

The Title I teacher utilizes the locally prepared skills continuum Mries as the core 
iMt-uctionaJ program. A student's individualized prescripUon will include a variety of 
iSltJ^SS Lti^Ues Manipulative aids are used ^ Jj^^PJ?^^^ ^SS^ 
matica^ relaUonships. The Title I teacher confers weeklyj^th each student s^^^ 
S^sroom teacher tb assure coordinaUon of Instruction. Student progress is J^onitored 
byaSiistertng teacher-made tests and the district's criterion-referenced tests upon 
completion of each instructional level. 

The small class size, the use of audio-visual aids and games, and an emphasis on success 
help to insure that students are motivated and challenged 



Unit Cost 



Evaluation 



IiJtlal- approximately 
Annual approximately 

MAT— Math 



$6500 
$35 00 





GAINS 


ACTUAL 


EXPECTED 


DIFFI 


SKENCE 


Grade 


Number 
of 

Students 


Pre-Test 
P»?rcentile 


Standard 


Normal 
Curve 
Equivalent 


Standard 


Normal 
C irve 
Equivalent 




Normal 
Curve 
Equivalent 


2 
3 
4 
6 
6 

TOTAL 


109 
126 
94 
77 
101 
607 


30 
16 
10 
6 
1*2 
15 


162 
96 

141 
96 
54 

11 1 


76 
37 

121 • 
119 
36 
• 74 


135 
79 
67 
36 
36 
74 


oooooo 


-t- 

74 
60' 
16 
37 ' 


78 

37 
121 
119 

ZB' 

74 " 




45 



46 



Erportablllty 

This program could easily be adopted by another school district. The following in-service 
ooxnponents would b9 necesssury. 

1. PresentaUon of federiU and state llUe I regulations and guidelines 

2. Philosophy of compensatory ed^jcation 

3. Culture and personality of the educauonally disadvantaged 

4. Student selection procedures 

5. Components of diagnostic/prescriptive teaching 
6 Classroom management and organization 

7. Coordination of instruction with classroom teacher 

8. Title I evaluation procedures 

9 Utilization of materials and equipment 

This In-servlce could be conducted by a district's cxirriculxmi or Title I coordinator. The 
teachers mustbe enthusiastic, well-trained, oriented to individual skill development, and 
imowledgeable about how children kam math. In order for the program to be successful, 
teachers must have input into the organization of the program, recordkeeping pro- 
cedures, and the selection of materials and equipment. 



Superintendent Mr. B Jeff Savage, Jr. (328-3814) 

Project Director Ms. Julia Hobblns (328-3814) 
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Parent Advisory Coimcils 
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Prctfect Title 



Parent Advisory Councils 



School District 



Marlbo. "» 



Project Operation 

Title I parent advisory councils are the official advisory bocjy for Title I programs in 
Marlboro Coiinty School District There are 1 7 school advisory councils and one district 
advisory council, which are elected in accordance with federal guidelines aind legislation 
Councils are composed of Title I parents, non-Title I parents, teachers, and other 
residents 

Through the lise of various activities, the coimcil members and interest/jd paints have 
been trained in advising the schools or the school district about thf planning. 
Implementation, ajid evaluation of Title I programs. 

The county employs a parent coordinator to help organize ajid train members of pcirent 
advisory councils. The coordinator al so serves as a Ualson between the home, school , and 
community in order to communicate the program's function and oromote interest in 
Title I and parental involvement. Each year a planning session is held with Title I 
personnel, parent advisory council members, and other parents in order to discuss 
methods to collectively promote student achievement in Title I. During each academic 
year , workshops are held on a county-wide level and in each of the five attendance areas. 
These workshops introduce council members to their advisory roles and train members 
in techniques needed to successf^illy fulfill their responsibilities. Training workshops 
fociifl on topics covered in "The Parent Coundft's Handbook," a guide for parent advisory 
council members developed by the Marlboro County School District Advisory Council 

In addition to attending meetings and^^Huining sessions, parent advlsoiy council 
members participate in at least two classroom observation visits per year In order to 
participate, members attend a seminar about conducting observation visits and are 
provided with sample q\iestions. Upon completion of the visits an evaluation is conducted 
and recommendations are made 

The parent advisory councils and the pairent advisory council coordinator also work to 
promote effective communication between parents, educators, and other interested 
citizens about programs and concepts which will enhance^e ed\jcational progress of all 
Title I students Through meetings, discussion groups, and workshops, members assist 
in strengthening parental involvement in the educational process by educating parents 
about their rights and responsibilities Workshops geared for parents include s\ich topics 
as "Discipline," "Communication." and "Building Confidence " Materials such as "STEP' 
(^stematic Training for Effective Parenting. AGS); "Shared laming" (A Parent 
Involvement Program by Media Consultants); "Helping Your Child in School" (Oregon 
Teaching Center). Parents and Tea':jhers Together forihe Benefit of Children" (NEA); 
and "The Family Living Program" ( Scholastic Magazme&) are also used as resources for 
parents and members of parent advisory councils 

Through contmuous training and support, the Title I parent advisory coujicils are 
grovyrlng more effective m their efforts to promote the success of the Title I program m 
M6U»lboro County School Distnct 



Supermtendent of Schools 

Director of Federal Programs 

PAC Coordinator 

DAC Chairperson 

Address 

Phone 




Mr. John W David 
Ms Gwendoljm L Dixon 
Mr Leroy Woods 

P 0 Box 947. Bennettsville,SC 29512 
479^016 
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